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Board of Education Goals and 
District Strategic Actions and Efforts 

 

Goal One: Advance achievement for all students and reduce disparity between and among 
groups (Rigorous & Relevant Curriculum).    

 
 

 
 
 

1.1. If we increase opportunity for staff participation and engagement in monitoring or developing 
standards, curriculum, instruction, and assessment, then the administrators and teachers will 
develop/enhance ownership of the decisions that they make and support those decisions in the classroom, 
school, or department. 
1.2. If we create environments of collective inquiry focused on improving instruction and strengthening our 
supervisory practices, then a common understanding of effective teaching will be used and supported in 
our schools, to enhance learning for all. 
1.3. If we use all of the elements of the Model of Continuous Improvement for curriculum, instruction, 
and assessment related issues, then student learning needs will be met and disparities in achievement will 
be reduced for all students.    
1.4. If we use the Secondary School reform legislation as a catalyst, then we can promote positive and 
productive curricular and instructional changes. 

 
 

Goal Two: Nurture the intellectual, physical and emotional well-being of students and  
create a safe and respectful learning community where all students are held to high 
expectations (High Expectations for All Learners).    
 
 
 
 

2.1.  If we create the conditions that foster and support intellectually, physically, and emotionally 
healthy learning as a community, then we will be able to help all students realize their full potential. 
2.2.  If we create cultures that emphasize high expectations for student conduct, responsible 
behavior, and respect for others, then positive learning environments that support students’ physical 
and emotional well-being will exist. 
2.3.  If we develop and cultivate school-family-community partnerships, then we will be able to share 
responsibility in supporting students’ success in school and through life. 

 
 

Goal Three:  Attract, retain and develop high quality staff by providing professional 
development, resources and appropriate learning environments (Dynamic Teaching).   
 
 
 
 

3.1.  If we provide the necessary structures, supports, and resources to faculty and administrators to 
engage in collaborative inquiry, then teaching and learning will be improved for all students.  
3.2.  If we build the diversity of our teaching population to more closely match the diversity of our 
student population, then we will deepen our understanding, capacity, and effectiveness in helping 
all students realize their full potential. 

District Strategic Action: Using the Model of Continuous Improvement, we will 
strengthen standards, curriculum, instruction, and assessment to help all students 
achieve and realize their potential. 

District Strategic Action: To create an environment and community that fosters 
intellectually, physically, and emotionally healthy learning and living. 

District Strategic Action:  To create the conditions that promote collaborative inquiry 
through shared and distributed leadership. 
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Whiting Lane 
School Development & Performance Plan for Continuous Improvement 

Strategic Actions 
2011-2012 

 

Using this Model of Continuous Improvement, the following strategic actions define the areas of 
focus for the School Development and Performance Plan.  These strategic actions support the 
District’s mission, Board of Education goals, and district strategic actions to promote the 
achievement of all students. The efforts detail the action steps to realize the strategic actions and 
the performance indicators are used to chart progress toward those strategic actions and goals. 

 
Whiting Lane School Mission Statement 

 
“The mission of the Whiting Lane School, as a diverse community enriched by 

Early Learning Center and Special Needs programs, is to ensure that all students 
acquire the academic, physical, social, and emotional foundations necessary to 
become respectful, responsible citizens and lifelong learners.  While forging a 
strong home, school and community collaboration, we will promote academic 
excellence, build critical thinking skills, inspire creativity, and value the unique 

potential of every child.” 
 

The charge inherent in this statement provides a foundational set of beliefs and core principles of 
approach on which the Whiting Lane community builds a culture of belonging that supports every 
member’s capacity to live this mission daily and achieve its goals over time. We continually seek to 
develop an educational program conducive to meeting the needs of all students. Of particular note 
is the fact that this is yet accomplished within a milieu that includes two formidable district 
programs:  the reverse inclusion Early Learning Center preschool and the K-5 special needs 
program for students diagnosed with autism, severe language and significant sensory integration 
disabilities.  Along with its general education population, Whiting Lane School and the Early 
Learning Center serve a special student constituency with distinctive learning needs and 
developmental concerns. The daily functioning of the school holds inimitable challenges that 
require targeted attention, focused decision-making, and the ability to adapt to physical, emotional 
and instructional demands that are not the norm in most elementary school environments. From 
the earliest of their academic and social/emotional encounters on through their transition into 
middle school, all Whiting Lane students dwell within an inclusive environment that adds an 
unparalleled level of experience with intensifying open-mindedness for the concept of diversity. 
The special needs and special education staff work cohesively and collaboratively with regular 
education teachers and other support staff to insure that the diverse needs of all students are met 
both within and outside of the classroom. Unquestionably, one of the most salient characteristics 
of the Whiting Lane community is the sense of “family” that pervades its environs and the level of 
acceptance that exists as a matter of course. Practices and policies act as catalysts for students to be 
more empathetic to their peers and a school spirit where being fair matters more than being first is 
continually generated.  It is neither forced nor contrived; rather, an ever-present natural condition 
in Whiting Lane’s diurnal life.   
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As a school within District Reference Group B, Whiting Lane enrolls students from households 
that span the full socioeconomic status strata. A Title I Targeted Assistance School, Whiting Lane 
has steadily experienced an increase in the percentage of students who are eligible for free and 
reduced price meals (24.3%). Close to 50 countries of origin are represented within the Whiting 
Lane School community. Flags representing countries of newly enrolled foreign students are added 
yearly to our main lobby permanent collection. A new flag is presented to the principal by the 
ESOL students at the Fifth Grade Recognition Ceremony each June. The percent of students with 
Non-English Home Language is approximately 21%. The enrollment in special programs is 
detailed in the Strategic School Profile.  It is important to note that approximately 30% of students 
receive special education services.  Our total minority population is approximately 37.9%, with the 
subgroup range between .04 and 17.2% (i.e., Asian American, Black, and Hispanic). Students who 
have a home language other than English represent families speaking 18 different languages. While 
the percentage of our district student population with a home language other than English has 
remained stable over the years, the annual number of students being serviced in the Whiting Lane 
ESOL program has grown. Of particular concern are students entering kindergarten who do not 
speak English but were born in the United States and have lived here all their lives. This is a major 
preschool target population.  Further, over the past three years, we have evidenced an increased 
enrollment in the number of transient and economically challenged families. It has become 
progressively more apparent that in the toil to meet the needs of all Whiting Lane students (and 
their families), collaboration, team-work, attention to research, and community outreach are 
essential; not only in getting the job done but also in insuring it’s done with substantial success. 
This School Development Performance Plan for Continuous Improvement, generated by and for 
all staff members, is the culminating result of significant collaborative efforts that are undertaken 
and revised yearly. As indicated, specific attention centers on three target groups: that is, all 
students, students with disabilities, and all underperforming groups. While one source of 
measurement is the Connecticut Mastery Tests, of equal if not greater importance is student 
achievement on common assessments continually developed at each grade level, and on district 
wide assessments administered at specific points in the school year.   

The Whiting Lane School Code states that “Whiting Lane citizens are respectful and responsible, 
make good choices, and we always take care of each other.” It forms a foundational philosophy 
that promotes a culture of caring.  The “Code” is recited by the entire school every day at the close 
of morning announcements. Whiting Lane continually seeks ways to improve existing practices and 
to maximize the richly diverse skill sets and experiences that exist at every level within our total 
constituency. Students are encouraged to think beyond themselves and engage in initiatives that 
foster service to others. The Whiting Lane School mascot is “Flash” a Wise Owl and its motto is 
“Knowledge…guaranteed for life!” Along with our school code, this motto serves to remind all 
students that few other principles come with a lifetime guarantee and will serve them as well in 
meeting their personal goals and the goals outlined in the Whiting Lane Mission Statement.   

At Whiting Lane School the year begins with a thorough analysis of CMT data by the faculty, all 
grade level teams, and on an individual teacher basis. Students not at goal/proficient level are 
identified, as are the most vulnerable subgroups. A thorough review is also made of students in the 
advanced categories. This baseline data is incorporated throughout the year in ongoing assessment 
practices. Connecticut Mastery Test (CMT) scores in 2011 indicated good overall performance 
(72% at goal in reading; 72.1% in math). The actual % of students at or above goal in reading and 
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writing for grades 3, 4, and 5 was higher than targeted goal (72.0=+.6 and 74.4=+2.1 respectively). 
The all-grade results for writing demonstrated a 5.6 point increase from 2010. The % of students 
at/ above mastery for grade 5 students in all content areas (reading, writing, and math) surpassed 
goal by an average of 7.7 points. CMT 2011 Writing scores for grade 5 increased by 8.8 points. The 
cohort change for grades 4 to 5 Reading increased by 7.4 points (74.1 to 81.5), for Writing 
increased by 22.6 points (67.7 to 90.3) and for Math increased by 14 points (70.2 to 84.2). The 
writing scores of students in grade 3 increased by 5 points and the average difference in reading, 
math, and writing scores from 2010 demonstrated an average increase of 4.8 points. The percent of 
students receiving free/reduced lunch increased to 24.3%; Whiting Lane now ranks with the 3rd 
highest percentage of elementary students receiving free/reduced lunch. Whiting Lane ranked 3rd 
out of 11 schools at or above goal in reading and 9 out of 11 schools at or above goal in writing. 
While celebrating these successes, we have work to do this year, particularly in meeting the needs of 
students in targeted subgroups (i.e., Hispanic, students with disabilities-math, economically 
disadvantaged). Grade level teams meet in seminar with administration weekly and weekly at grade 
level team meetings. All meetings focus on improving instruction and student achievement. Within 
the annually developed School Development Performance Plan, specific needs are identified, a 
Theory of Action is generated, collective Beliefs are reviewed, continued strategies for continuous 
improvement are detailed, a plan for monitoring and evaluating evidence is outlined, and 
professional development activities are proposed. Our special education teachers work closely with 
classroom teachers in the development of specific strategies and techniques to assist identified 
students in meeting their IEP goals and objectives in a consistent and cohesive fashion, while 
fostering our culture of belonging. This is particularly noteworthy as Whiting Lane School sustains 
a high PreK-5 special needs population, particularly with students identified on the autism 
spectrum. 
 
The Whiting Lane community recognizes that the nature of educating children is a dynamic process 
and constantly evolving.  As such, ongoing flexibility by all community members is essential to the 
collaborative efforts we must undertake in meeting our goals. 

 
 
 
 
 
 
 
 
 
 
 
 



8 
 

Target

  Grade 3 41 / 58 71% 41 / 60 68% 35 / 58 60% 38 / 62 61% 48 / 73 66%

  Grade 4 54 / 67 81% 44 / 61 72% 42 / 46 91% 43 / 61 71% 42 / 62 68%

  Grade 5 34 / 49 69% 62 / 69 90% 50 / 56 89% 46 / 47 98% 53 / 64 83%

Whole School 129 / 174 74% 147 / 190 77% 127 / 160 79% 127 / 170 75% 143 / 199 72%

Target

Whole School

  Grade 3 55 / 58 95% 48 / 60 80% 51 / 58 88% 54 / 62 87% 60 / 73 82%

  Grade 4 62 / 67 93% 54 / 61 89% 45 / 46 98% 55 / 61 90% 55 / 62 88%

  Grade 5 41 / 49 84% 67 / 69 97% 55 / 56 98% 46 / 47 98% 60 / 64 94%

  Total 159 / 174 91% 169 / 190 89% 151 / 160 94% 155 / 170 91% 175 / 199 88%

Black

  Grade 3 8 / 9 89% 4 / 5 80% 4 / 6 67% 2 / 4 50% 6 / 10 60%

  Grade 4 6 / 8 75% 6 / 7 86% 6 / 6 100% 6 / 6 100% 2 / 3 67%

  Grade 5 4 / 4 100% 6 / 8 75% 6 / 7 86% 5 / 5 100% 4 / 5 80%

  Total 18 / 21 86% 16 / 20 80% 16 / 19 84% 13 / 15 87% 12 / 18 67%

Economically Disadvantaged

  Grade 3 12 / 13 92% 2 / 8 25% 10 / 12 83% 7 / 10 70% 9 / 17 53%

  Grade 4 12 / 15 80% 10 / 15 67% 2 / 2 100% 13 / 16 81% 7 / 10 70%

  Grade 5 7 / 11 64% 16 / 18 89% 11 / 11 100% 3 / 3 100% 13 / 15 87%

  Total 31 / 39 79% 28 / 41 68% 23 / 25 92% 23 / 29 79% 29 / 42 69%

ELL

  Grade 3 2 / 4 50% 3 / 4 75% 7 / 7 100% 5 / 7 71% 3 / 8 38%

  Grade 4 3 / 4 75% 3 / 7 43% 1 / 1 100% 4 / 4 100% 3 / 6 50%

  Grade 5 4 / 5 80% 3 / 3 100% 4 / 4 100% 1 / 1 100% 3 / 3 100%

  Total 9 / 13 69% 9 / 14 64% 12 / 12 100% 10 / 12 83% 9 / 17 53%

Hispanic

  Grade 3 5 / 6 83% 1 / 6 17% 6 / 8 75% 7 / 12 58% 5 / 11 46%

  Grade 4 9 / 10 90% 7 / 12 58% 0 / 1 0% 9 / 12 75% 10 / 16 63%

  Grade 5 3 / 5 60% 11 / 11 100% 7 / 7 100% 3 / 4 75% 13 / 15 87%

  Total 17 / 21 81% 19 / 29 66% 13 / 16 81% 19 / 28 68% 28 / 42 67%

Students w/ Disabilities

  Grade 3 0 / 1 0% 2 / 9 22% 5 / 6 83% 5 / 7 71% 4 / 8 50%

  Grade 4 4 / 6 67% 4 / 4 100% 2 / 2 100% 7 / 9 78% 5 / 7 71%

  Grade 5 1 / 7 14% 7 / 9 78% 4 / 5 80% 1 / 2 50% 4 / 6 68%

  Total 5 / 14 36% 13 / 22 59% 11 / 13 85% 13 / 18 72% 13 / 21 62%

2011

80%

2011

91%

% of Students Scoring at Proficient Level
(based on AYP Targets  - CMT bands 3, 4 & 5)

73% 73%

74%

2007

Whiting Lane School - Mathematics

% of Students Scoring at Mastery Level
(based on Board Goals - CMT bands 4 & 5)

82%

2007 2008

80%

2009

82%

2010

82%

2009 2010

77%

2008
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Target

  Grade 3 41 / 58 71% 39 / 60 65% 34 / 57 60% 38 / 60 63% 49 / 72 68%

  Grade 4 48 / 67 72% 39 / 61 64% 40 / 46 87% 42 / 59 71% 42 / 62 68%

  Grade 5 35 / 49 71% 57 / 69 83% 48 / 56 86% 39 / 47 83% 49 / 61 80%

Whole School 124 / 174 71% 135 / 190 71% 122 / 159 77% 119 / 166 72% 140 / 195 72%

Target

Whole School

  Grade 3 47 / 58 81% 45 / 60 75% 47 / 57 83% 46 / 60 77% 58 / 72 81%

  Grade 4 56 / 67 84% 46 / 61 75% 44 / 46 96% 48 / 59 81% 47 / 62 76%

  Grade 5 42 / 49 86% 60 / 69 87% 51 / 56 91% 43 / 47 92% 56 / 61 92%

  Total 145 / 174 84% 151 / 190 79% 142 / 159 90% 137 / 166 83% 162 / 195 83%

Black

  Grade 3 7 / 9 78% 4 / 5 80% 4 / 6 67% 1 / 4 25% 5 / 9 56%

  Grade 4 5 / 8 63% 4 / 7 57% 6 / 6 100% 3 / 6 50% 1 / 3 33%

  Grade 5 4 / 4 100% 4 / 8 50% 6 / 7 86% 5 / 5 100% 5 / 5 100%

  Total 16 / 21 76% 12 / 20 60% 16 / 19 84% 9 / 15 60% 11 / 17 65%

Economically Disadvantaged

  Grade 3 8 / 13 62% 2 / 8 25% 7 / 12 58% 4 / 10 40% 7 / 17 41%

  Grade 4 10 / 15 67% 6 / 15 40% 2 / 2 100% 10 / 16 63% 5 / 10 50%

  Grade 5 7 / 11 64% 12 / 18 67% 7 / 11 64% 2 / 3 67% 11 / 15 73%

  Total 25 / 39 64% 20 / 41 49% 16 / 25 64% 16 / 29 55% 23 / 42 55%

ELL

  Grade 3 0 / 4 0% 1 / 4 25% 4 / 7 57% 3 / 7 43% 1 / 8 13%

  Grade 4 1 / 4 25% 0 / 7 0% 1 / 1 100% 1 / 4 25% 1 / 6 17%

  Grade 5 3 / 5 60% 1 / 3 33% 1 / 3 33% 0 / 1 0% 2 / 3 67%

  Total 4 / 13 31% 2 / 14 14% 6 / 11 55% 4 / 12 33% 4 / 17 24%

Hispanic

  Grade 3 3 / 6 50% 1 / 6 17% 4 / 8 50% 4 / 12 33% 5 / 11 46%

  Grade 4 9 / 10 90% 4 / 12 33% 1 / 1 100% 8 / 12 67% 8 / 16 50%

  Grade 5 3 / 5 60% 11 / 11 100% 6 / 7 86% 2 / 4 50% 11 / 15 73%

  Total 15 / 21 71% 16 / 29 55% 11 / 16 69% 14 / 28 50% 24 / 42 57%

Students w/ Disabilities

  Grade 3 0 / 1 0% 1 / 9 11% 4 / 5 80% 3 / 5 60% 5 / 7 71%

  Grade 4 2 / 6 33% 1 / 4 25% 1 / 2 50% 6 / 8 75% 4 / 7 57%

  Grade 5 2 / 7 29% 4 / 9 44% 2 / 4 50% 0 / 2 0% 3 / 3 100%

  Total 4 / 14 29% 6 / 22 27% 7 / 11 64% 9 / 15 60% 12 / 17 70%

2011

74%

2011

89%

(based on AYP Targets  - CMT bands 3, 4 & 5)

2009

79%

2010

79%

2008

Whiting Lane School - Reading

% of Students Scoring at Mastery Level
(based on Board Goals - CMT bands 4 & 5)

% of Students Scoring at Proficient Level

2007 2008 2009 2010

74% 74%

79%

68% 68%

68%

2007
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Target

  Grade 3 40 / 57 70% 40 / 59 68% 41 / 64 64% 41 / 67 61% 49 / 74 66%

  Grade 4 62 / 67 93% 43 / 61 71% 39 / 51 77% 43 / 67 64% 45 / 67 67%

  Grade 5 38 / 48 79% 61 / 69 88% 50 / 59 85% 43 / 53 81% 62 / 69 90%

Whole School 140 / 172 81% 144 / 189 76% 130 / 174 75% 127 / 187 68% 156 / 210 74%

Target

Whole School

  Grade 3 49 / 57 86% 46 / 59 78% 49 / 64 77% 48 / 67 72% 66 / 74 89%

  Grade 4 65 / 67 97% 55 / 61 90% 42 / 51 82% 57 / 67 85% 55 / 67 82%

  Grade 5 42 / 48 88% 67 / 69 97% 56 / 59 95% 49 / 53 93% 66 / 69 96%

  Total 156 / 172 91% 168 / 189 89% 147 / 174 85% 154 / 187 83% 187 / 210 89%

Black

  Grade 3 6 / 9 67% 4 / 5 80% 5 / 10 50% 3 / 5 60% 8 / 10 80%

  Grade 4 7 / 8 88% 6 / 7 86% 6 / 7 86% 7 / 10 70% 2 / 4 50%

  Grade 5 3 / 3 100% 7 / 8 88% 6 / 7 86% 5 / 7 71% 7 / 7 100%

  Total 16 / 20 80% 17 / 20 85% 17 / 24 71% 15 / 22 68% 17 / 21 81%

Economically Disadvantaged

  Grade 3 11 / 12 92% 3 / 7 43% 10 / 14 71% 5 / 13 39% 16 / 17 94%

  Grade 4 13 / 15 87% 13 / 15 87% 2 / 4 50% 16 / 17 94% 8 / 11 73%

  Grade 5 7 / 10 70% 17 / 18 94% 10 / 13 77% 5 / 5 100% 15 / 16 94%

  Total 31 / 37 84% 33 / 40 82% 22 / 31 71% 26 / 35 74% 39 / 44 89%

ELL

  Grade 3 1 / 3 33% 2 / 4 50% 6 / 9 67% 4 / 9 44% 7 / 8 88%

  Grade 4 4 / 4 100% 5 / 7 71% 0 / 2 0% 4 / 6 67% 4 / 8 50%

  Grade 5 4 / 5 80% 3 / 3 100% 4 / 5 80% 2 / 2 100% 3 / 5 60%

  Total 9 / 12 75% 10 / 14 71% 10 / 16 63% 10 / 17 59% 14 / 21 67%

Hispanic

  Grade 3 4 / 6 67% 1 / 5 20% 8 / 8 100% 5 / 15 33% 9 / 11 82%

  Grade 4 10 / 10 100% 11 / 12 92% 0 / 3 0% 12 / 12 100% 13 / 18 72%

  Grade 5 3 / 5 60% 11 / 11 100% 7 / 9 78% 6 / 6 100% 14 / 15 93%

  Total 17 / 21 81% 23 / 28 82% 15 / 20 75% 23 / 33 70% 36 / 44 82%

Students w/ Disabilities

  Grade 3 0 / 1 0% 1 / 8 13% 4 / 12 33% 3 / 12 25% 5 / 9 56%

  Grade 4 5 / 6 83% 1 / 4 25% 1 / 7 14% 7 / 15 47% 4 / 13 31%

  Grade 5 1 / 7 14% 7 / 9 78% 4 / 7 57% 4 / 8 50% 9 / 11 82%

  Total 6 / 14 43% 9 / 21 43% 9 / 26 34% 14 / 35 40% 18 / 33 55%

75% 75%

2007

Whiting Lane School - Writing

% of Students Scoring at Mastery Level
(based on Board Goals - CMT bands 4 & 5)

% of Students Scoring at Proficient Level

2007 2008 2009 2010

74% 72%

2011

72%

2011

(based on AYP Targets  - CMT bands 3, 4 & 5)

2009 20102008
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Whiting Lane School - Science 

 
% of Students Scoring at Mastery Level 

Target

  Grade 5 0 / 50 / 69 73% 44 / 59 75% 41 / 53 77% 49 / 69 71%

Target

Whole School

  Grade 5 0 / 60 / 69 87% 57 / 59 97% 49 / 53 93% 63 / 69 91%

Black

  Grade 5 0 / 3 / 8 38% 7 / 7 100% 5 / 7 71% 6 / 7 86%

Economically Disadvantaged

  Grade 5 0 / 12 / 18 67% 11 / 13 85% 5 / 5 100% 12 / 16 75%

ELL

  Grade 5 0 / 2 / 3 68% 4 / 5 80% 2 / 2 100% 3 / 5 60%

Hispanic

  Grade 5 0 / 11 / 11 100% 8 / 9 89% 6 / 6 100% 12 / 15 80%

Students w/ Disabilities

  Grade 5 0 / 3 / 9 33% 6 / 7 86% 4 / 8 50% 8 / 11 73%

2011

(based on AYP Targets  - CMT bands 3, 4 & 5)

2007 2009 2010

(based on Board Goals - CMT bands 4 & 5)

% of Students Scoring at Proficient Level

72% 71%

2011

73%

2008

2007 2008 2009 2010

72%
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Principal’s Theory of Action 

2011-2012 
 

Prior to the creation of an individual theory of action, I feel it is critical to reflect on personal 
beliefs that form the underlying basis of my “vision” for Whiting Lane School, its students, staff, 
and parent community.  

Principal’s Vision 
 
By the year 2015 Whiting Lane School will demonstrate that all students will reach goal in reading, 
math, and writing, as a result of the collaborative endeavors of a total school community that 
embraces difference, distinguishes the gift of challenge, and recognizes that it is through trial and 
effort that success becomes reality.   
 

Principal’s Beliefs 
 

I believe that all Whiting Lane students can achieve at levels that demonstrate continuous academic, 
personal, social and emotional growth.  

I believe in the true uniqueness of each child and each adult and that trusting relationships between 
and among each are foundational to and prerequisites for high student achievement. 

I believe that every Whiting Lane teacher and staff member possesses unique individual strengths 
that, when shared in non-threatening circumstances with colleagues, can create reciprocally 

augmented professional learning opportunities. 
I believe that through collaborative efforts, deliberately designed and implemented, all teachers can 

advance their practice and demonstrate continuously improved 
     PK – 5 student outcomes. 

I believe we can create partnerships of substance with parents that will lead to improved individual 
and collective student outcomes and family involvement in the learning process. 

 
Principal’s 

Theory of Action 
 

1. If I engage all staff (general and special education) in continuous learning in research-based 
best practices, building individual and collective capacity by developing and improving a 
common explicit set of effective teaching strategies, then instruction and student 
achievement for all will advance. 

 

 Timely articles, anchor texts and professional learning opportunities inside and out of 
the district will be provided, followed by reflection and dialogue related to improving 
teaching and learning. 

 
2. If I establish an environment of trust in our building that promotes collaborative inquiry, 

individual and group reflective practice, peer support, and facilitative Professional Learning  
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Communities, then teachers will be able to target individual and collective instruction, to meet 
the educational needs of all learners. 
 

 PLCs and all other meetings will be organized and conducted as opportunities for 
collective problem-solving and will serve as forums to assist in the development of 
increased proficiency in diverse types of data collection and analysis. 

 
3. If I continually monitor the climate and culture of belonging that characterizes the Whiting 

Lane community, every citizen member will sustain the collaborative group effort necessary 
in meeting the academic, personal, social and emotional needs of all our children. 

 

 All staff and parent groups, including the PTO, will be involved in the work of 
promoting and enhancing a “Safe School” climate that follows the National School 
Climate Standards 

 
Whiting Lane School 

Our Beliefs 
 

We believe that the school environment should be a place where all school citizens feel safe, 
nurtured and valued as learners. 

We believe that every student can be a competent successful learner and that teachers help 
students reach their potential by addressing all the diverse ways students learn. 

We believe that creating strong collaborative relationships between and among all members of 
the school community is paramount to student success. 

We believe that the school community must celebrate all accomplishments no matter how small 
they may seem. 
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Whiting Lane School  
Strategic Actions 

 

Goal One: Advance achievement for all students and reduce disparity between 
and among groups (Rigorous & Relevant Curriculum).    

 
 

School Strategic Action: To Strengthen the CORE (Curriculum, Instruction, and 
Assessment) Essential Skills and Practices as detailed in the Foundational Base of the 
Scientific-Researched Based Intervention Triangle  
 

The learning process and achievement of all students will improve if we remain consistent in our 
understanding and strengthening of priority standards, the process of curriculum implementation, 
and all assessment practices, particularly in the content areas of literacy instruction (reading and 
writing), and math.  Collaboration between and among all grade levels is key to identifying the 
specific gaps between past and present student performance and desired outcomes for all students. 
 

Efforts to Support School Strategic Action 
 

1.1 If we develop PK-5 vertical team experiences to assist in monitoring the 
implementation of priority standards, curriculum, instruction, and assessment, teachers 
will strengthen their knowledge of CORE development and better align grade level 
practices within a PK-5 continuum. 
 

 We will develop building-based professional development activities that are designed with a 
PK-5 focus.   

 We will review all Connecticut Test Mastery results in grades 3-5 as well as PK – 5 grade 
level specific assessments [including Pre-K Individual Growth Development Indicators 
(IGDI) AIMSweb and District] with explicit focus on underperforming groups.  

 We will determine specific common target areas for improvement that can be addressed 
across all grade levels (e.g., reader-text connections, vocabulary, supportive evidence, story-
telling, summarizing, punctuation, estimation, fractions, etc.). 

 We will provide opportunities for two staff peer observations of targeted instructional 
activities at their grade levels and grade levels other than their own. 

 We will provide opportunities to dialogue on PK-5 implementation and analysis of 
assessment practices (including IGDI, AIMSweb, Common Formative Assessments, and 
District Assessments). 

 We will provide PK-2 and 3-5 opportunities to dialogue on reading anthology instruction 
and Math Trailblazers scope and sequence. 

 We will provide forums for the examination and discussion of PK-5 curriculum maps and 
instructional practices that lead to measurable successful outcomes. 
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1.2 If we create internal forums for shared collaboration and dialogue on the CORE, then 
responsibility, accountability, and a building-based ownership to support continuous 
improvement of learning for all students will authentically result. 
 

 We will provide school-wide and small group forums to discuss, in an ongoing and reflective 
manner, the district Mission and Model of Continuous Improvement and develop a shared 
Whiting Lane School Development Performance Plan for Continuous Improvement that 
aligns with that of the district.   

 We will develop grade level Professional Learning Communities (PLCs) to share the 
collective responsibility for student and teacher growth and development. 

 We will promote and support opportunities (one on team/one off) for 2 peer observations 
and discussion of exemplary lesson design and teaching models in efforts to build teachers’ 
capacity for sharing and aligning their approaches and to support the process of continuous 
improvement. 

 We will create a schedule that supports a daily 90 minute reading block along with more 
opportunities for full grade level teams to meet and co-plan. 

 
1.3 If we continue to work on the integration of a cross-categorical model of service 
delivery between special education and general education we will minimize the disparities 
between the two. 

 We will eliminate the “specialist” concept of the special education teacher (i.e., works only 
with children with autism or in a resource setting).  

 We will assign special education teachers to no more than 2 grade levels (preferably to 1 
grade level). 

 We will ensure that the assigned special education teachers are members of their respective 
grade level PLCs and are in attendance at all grade level meetings.  

 We will provide opportunities for special education teachers to meet, discuss, assess and 
adjust as necessary the progress and effectiveness of the cross-categorical model 
implementation.  

 We will provide opportunities for the entire faculty to meet to discuss the cross-categorical 
model implementation and to problem-solve areas of concern. 

 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++ 

 

Goal One:  INDICATORS OF PROGRESS 

 Among students who have attended Whiting Lane School for three consecutive years, 90% 
will perform at the “proficient” level; 78% will perform at the “mastery/goal” level, and 34% 
will perform at the “advanced” level on district and state mandated reading, mathematics, and 
writing assessments. 

 
 District December Assessments Results in Reading, Writing and Math: 
   2011 CMT Performance Levels (in bold) 
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 Grade 3 Reading = 63.0% Goal/Above; 14% Likely to Master 
 CMT Reading = 68.1% at/above Goal; 80.6% at/above Proficiency 
     (+4.8 over 2010; +3.9 over 2010) 
 Grade 3 Writing = 66% Goal/Above; 18% Likely to Master 
 CMT Writing = 66.2% at/above Goal; 89.2% at/above Proficiency 
    (+5 over 2010; +17.6 over 2010) 
 Grade 3 Math = 54% Goal/Above, 30% Likely to Master 
 CMT Math = 65.8% at/above Goal; 82.2% at/above Proficiency 
    (+4.5 over 2010; -4.9% from 2010) 

  

 Grade 4 Reading = 49% Goal/Above, 16% Likely to Master 
 CMT Reading = 67.7% at/above Goal; 75.8% at/above Proficiency 
    (-3.5 from 2010; 15.6 from 2010) 
 Grade 4 Writing = 58% Goal/Above, 24% Likely to Master 
 CMT Writing = 67.2% at/above Goal; 82.1% at/above Proficiency 
    (+3 over 2010; -3 from 2010 
 Grade 4 Math = 54% Goal/Above, 30% Likely to Master 
 CMT Math = 67.7% at/above Goal; 87.1% at/above Proficiency 
    (-2.8 from 2010; -3.1 from 2010) 
 

 

 Grade 5 Reading = 62% Goal/Above, 12% Likely to Master 
 CMT Reading = 80.3% at/above Goal; 91.8% at/above Proficiency 
    (-2.7 from 2010; +.3 over 2010)) 
 Grade 5 Writing = 81% Goal/Above, 12% Likely to Master 
 CMT Writing = 89.9% at/above Goal; 95.7% at/above Proficiency 
    (+8.8 over 2010; +3.2 over 2010) 
 Grade 5 Math = 71% Goal/Above, 10% Likely to Master 
 CMT Math = 82.8% at/above Goal; 93.8% at/above Proficiency 
    (-15.1 from 2010; -4.1 from 2010)    

 

  Students receiving special education services will master 80% of their Individualized 
Education Program  (I.E.P.) objectives, and the percentage of special education students 
reaching proficiency on the state mandated reading, math, and writing assessments in grades 
3, 4, and 5 will increase to 82%. 

Grade 3 Performance Levels 2010 vs. 2011 
 Grade 3  # % at/above Proficiency  % at/above Goal 
 ’10 Math  7 71.4%     42.9% 
 ’11   8 50% (-21.4%)   37.5% (-5.4%) 
 ’10 Reading  5 60%     20% 
 ’11   7 71.4% (+11.4%)   28.6% (+8.6%) 
 ’10 Writing  13 23.1 %    15.4% 
    9 55.6 % (+32.5%)   22.2% (+6.8%) 
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Grade 4 Performance Levels 2010 vs. 2011 
 Grade 4  # % at/above Proficiency  % at/above Goal 
 ’10 Math  10 80%     60% 
 ’11   7 71.4% (-8.6%)   42.9% (-17.1%) 
 ’10 Reading  8 75%     62.5% 
 ’11   7 57.1% (-17.9%)   42.9% (19.6%) 
 ’10 Writing  16 50%     31.3% 
 ’11   13 30.8% (-19.2%)   30.8% (-.5%) 

 

Grade 5 Performance Levels 2010 vs. 2011 
 Grade 5  # % at/above Proficiency  % at/above Goal 
 ’10 Math  2 50%     50% 
 ’11   6 66.7% (+16.7)   50% (+/- 0%) 
 ’10 Reading  2 0%     0% 
 ’11   3 100% (+100%)   66.7% (+66.7%) 
 ’10 Writing  8 50%     0% 
 ’11   11 81.8% (+31.8%)   45.6% (+45.6%) 

 
 

 The percentage of minority students reaching proficiency on state mandated  
 reading, math, and writing assessments in grades 3, 4, and 5 will increase to  82% and the 

percentage at goal will increase to 80%. 
 

Minority Performance Levels – Grades 3, 4, 5 – 2009, 2010, 2011 
At / above Proficiency & At/above Goal 

Group Grade Year # Math  #  Reading  #  Writing 
Black  3  ’09 6 66.7/16.7 6   66.7/16.7  10   50/30 
  4  ’10 4 50/0   4   25/25  5     60/40 
  5  ’11 10 60/20  9   55.6/33.3  10   80/40 
Hispanic 3  ’09 8 75/37.5 8   50/37.5  8     100/50 
  4  ’10 12 58.3/25 12  33.3/25  15    33/3 

 
 

 The percentage of economically disadvantaged students reaching proficiency on state 
mandated reading, math, and writing assessments given in grades 3, 4, and 5 will increase to 
82% and the percentage at goal will increase to 80%. 

 To reduce the achievement gap, 80% of students in grades 3,  4 and 5 who perform below the 
goal levels established by the state will make 1.5 years of academic growth for each 
subsequent year they are educated in Whiting Lane (or West Hartford) until they reach goal 
level. 

 All students in grades PK – 5 will demonstrate at least one year’s growth and or reach mastery 
level as demonstrated in an analysis of all data assessments provided throughout the 2011-
2012 academic year. 
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Goal Two:  Nurture the intellectual, physical and emotional well being of 
students and create a safe and respectful learning community where all 
students are held to high expectations (High Expectations for All Learners).    

 
 

School Strategic Action:  To Strategically Utilize Data as a Means to Inform Decision-
Making 
 

Measureable outcomes serve as a guide to determine where new priorities exist and where we must 
continue to work to help all children to succeed. Data will be used to identify and diagnose student 
needs, to change instructional decision making and interventions, and to support planning 
instruction based on collective and individual student performance data. Results from formative, 
summative, and other scientifically researched-based assessment tools will be used to track student 
progress (i.e., academic, physical, social and emotional), and to identify academic, physical, social 
and emotional developmental needs. Research has demonstrated that using data to inform 
instruction narrows the achievement gap and serves further to ensure that all students succeed. 
 

Efforts to Support School Strategic Action 
 

1.1  If we use data in a planned and systematic way to examine classroom, student and 
grade level  progress, then interventions will be targeted in focused ways and student 
achievement will increase. 

 We will meet and strategically discuss targeted instructional areas of weakness, outcomes 
after focused instruction, and subsequent supporting data in Professional Learning 
Community (data) meetings, in grade level and PK-5 teams, and with administration as a 
form of shared accountability for results. 

 We will use the mandated expectations of SRBI as a means to develop more differentiation 
and instructional intervention at the classroom level. 

 We will use universal screening and progress monitoring (i.e., Pre-K IGDI, AIMSweb data, 
along with district and common formative assessments), consistently and with fidelity to 
inform/change instruction and planning to directly target individual student needs. 

 We will continue to include student work as a form of data. 

 We will progress monitor weekly or biweekly, for 4-6 weeks minimum to determine those 
students who fall below grade level expectations and, with fidelity, provide supplemental 
classroom and resource/learning center instruction, via small group or 1 to 1 support.  

 We will develop Individual Performance Plans (IPPs) and document classroom instructional 
interventions for students falling below grade level expectations (academic and behavioral). 

 We will deliver instruction and interventions with consistency and fidelity to determine the 
effectiveness in targeting specific student needs.  

 We will continue the implementation of the DRA II and/or Teacher’s College Reading and 
Writing Project Reading Assessments as diagnostic measures to match students to appropriately 
leveled reading resources based on the measurable outcomes from these assessments.  

 We will examine best use of the 90 minute literacy block. 
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1.2 If we focus on creating a safe school environment that promotes the development of 
the whole child, then we will be able to help all students realize their fullest potential and 
all teachers to maximize instructional efficacy. 

 We will strengthen our family-school relationships to more fully engage all parents, 
(particularly those with constraints on time and other challenges) in supporting their child’s 
intellectual, emotional, physical, social, and artistic development. 

 We will provide multiple venues for sustaining two-way communication between school and 
home (e.g. classroom, building, PTO, electronic, conferencing, internet, etc.). 

 We will maintain the Whiting Lane School Code as a focal point for behavioral and academic 
expectations and as the basis for all disciplinary actions. 

 We will pilot the Whole School Positive Behavioral Supports philosophy under the direction 
of the district PBIS coordinator. 

 We will develop Individualized Performance Plans (IPP) for both academic and behavioral 
concerns. 

 We will implement Student Success Teams (SST) and monitor the SRBI process to ensure 
Parental/Guardian involvement at all levels. 

 We will investigate parent interest in attendance at evening workshops on topics of concern. 

 We will create activities to promote teacher awareness and understanding of how to best 
build relationships within a culturally diverse parent-student population. 

 We will survey families in English and Spanish to determine their perception of a Whiting 
Lane “welcoming environment,” to determine ways to further foster parent-school 
partnerships, and to monitor our effectiveness in promoting a culture of caring. 

 We will research methods for assessing student interests, for promoting how interests align 
with possible careers, and for teacher use in individualized lesson design. 

 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++ 

 

Goal Two:  Indicators of Progress 
 

 At the end of each 4-6 week progress monitoring period, the percentage of student 
performing below grade level in a targeted area will demonstrate growth on subsequent 
AIMSweb assessments. 

 Students who are progress monitored will increase performance on classroom based 
assessments, common formative assessments, and district assessments. 

 The percentage of referrals to PPT will decrease. 

 95% of all PK-5 students will participate in parent conferencing. 

 90% of parents responding to surveys will indicate that Whiting Lane School communicates 
effectively, is welcoming, maintains a safe and orderly climate, and works to address the 
needs of the whole child. 

 The percentage of student referrals to administration for disciplinary action will decrease by 
5% per year. 

 The percentage of underrepresented parents attending both parent conferences and planned 
family activities will increase. 
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 Among 3rd, 4th, and 5th grade students who have attended Whiting Lane School for 3 
consecutive years, 90% will perform at the “proficient” level, 78% will perform at the 
“mastery/goal” level, and 34% of the students will perform at the “advanced” level in 
reading assessments given at their grade level. 

 Students in all underperforming groups will attain a 1.5 years growth and/or reach goal in 
reading. 

 Students receiving special education services will master 80% of their Individualized 
Education Program (I.E.P.) objectives, and the percentage of special education students 
reaching proficiency on the state  mandated reading, math, and writing assessments in grades 
3, 4, and 5 will increase to 82%. 

 

Goal Three:  Attract, retain and develop high quality staff by providing 
professional development, resources and appropriate learning environments 
(Dynamic Teaching). 
 
 

School Strategic Action: To create a Whiting Lane School Environment that Fosters Intellectually, 

Physically, and Emotionally Healthy Learning and Instruction. 

 

Teaching and learning must encompass the sum of all experiences that influence student well-
being. The environment in which students learn and teachers instruct is as important as what is 
learned and taught. Positive and productive teaching and learning is best achieved in settings that 
foster the development of the whole child and the instructional prowess of teachers. Specific needs 
exist in all realms of development. In order to develop to their fullest potential, students and 
teachers must have their individual physical and emotional needs addressed along with those 
academic. 
 

Efforts to Support School Strategic Action 
 
1.1 If we nurture the concept that expertise in teaching and learning is the most effective 
process for improving student achievement, then teaching will be strengthened and 
students will more effectively learn and apply their knowledge. 
 

 We will integrate the examination of teaching into as many meetings as possible (e.g., PLCs, 
faculty meetings, CSIs, etc.). 

 We will promote and support opportunities for peer observation and discussion of 
exemplary teaching models, including lesson design and delivery. 

 We will read and discuss articles and texts with a focus on decidedly effective teaching 
strategies and approaches that produce the highest gains in student learning. 

 We will use effective teaching strategies as a means to foster teacher examination, analysis, 
and practice of instructional improvement to better meet individual student needs. 

 We will approach the teacher evaluation process (i.e., objectives setting, observations, 
mid/end year conferences, self/supervisor evaluations) to better align with the 
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district/school mission, the Model of Continuous Improvement, researched based 
instructional practices and a coherent definition of high quality teaching. 

 We will integrate strategies and interventions from Differentiated Instruction, Sheltered 
Instructional Observation Protocol, Scientifically Research-base Interventions, Common 
Formative Assessment, and Student Success Team professional development trainings.  

 
1.2   If we provide opportunities for new and veteran staff members to engage in 
professional development activities that focus on best practices in teaching and learning, 
supporting their developmental needs on all levels of the teaching career spectrum, then all 
staff will sustain high levels of satisfaction, productive work ethic, and loyalty to the 
profession. 

 We will engage in professional readings (e.g., articles, research, and anchor texts) with 
follow-up reflection and collective discussion on relevance to our practice. 

 We will use professional development activities (in and out of district) and apply new 
learning in our daily work-of-the-work and share new knowledge in discussions during PLCs 
and at all staff meetings. 

 We will design PK-5 Building CSI professional development activities that focus specifically 
on skill building exercises which reinforce targeted instructional activities that can realistically 
and immediately be implemented and monitored for effectiveness in lesson design and 
delivery.  

 We will build individual and collective capacity by focusing on developing a common explicit 
set of effective teaching strategies. 

 We will provide a “Para-educator Academy” to engage paraprofessionals in meaningful 
dialogue and learning activities as related to their responsibilities and the education of those 
in their charge. 

 We will implement evaluation surveys at the end of every professional development activity 
and use findings to adjust and improve future PD sessions. 

 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++ 

 
Goal Three:  INDICATORS OF PROGRESS 

 

 The achievement of underperforming groups will increase such that data on all PK-5 grade 
levels demonstrates that each student within designated groups will make 1.5 years of academic 
growth for each subsequent year that they are educated in Whiting Lane School until they reach 
goal level. 

 

 Evaluations at the end of each professional development activity will provide both positive 
feedback and indications of future PD needs. 
 

 The application of new learning will be evidenced in walk-throughs, formal and informal 
teacher observations, peer observations, in PLC discussions, and other forums for dialogue. 
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OTHER SCHOOL PRIORITIES 
 

1. Monitor enrollments and the impact increasing class sections/sizes have on the 
Whiting Lane Learning Center Program, facility, staffing, and resources. 

2. Realign budget priorities and spending to better match existing and forecasted 
resources required to support the Whiting Lane School Development and 
Performance Plan for Continuous Improvement. 

3. Maintain a discipline structure built on the Whiting Lane School Code and one that 
focuses primarily on providing positive school-wide support systems. 

4. Design and implement systems to support ongoing two-way communication with all 
constituents. 

5. Design and deliver parent programs that provide equitable access for Latino and other 
minority and underrepresented families. 

6. Support the redesign of the Whiting Lane School website and its use as a 
comprehensive and wide-ranging source of communication. 

7. Along with the district assigned IT technician, monitor technology equipment 
resources at all levels and replacement/updating plans as detailed in the district 
Technology Blueprint. 


